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Introductory Statement - .

The Center-for Social Organization of Schools has two primary.objectives: to
- develop-a scientific knowledge of how schoels affect their students, and to
.use this knowledge to develop better school practices and organization.

The Center works through five programs to achieve its objectives. The
Studies |in School Desegregation program applies the basic theories of social
organization of schools to study the internal conditions of desegregated
schools, the feasibility of alternative desegfegation policies, and the inter-
relations of school desegregation with other equity issues such as housing:*
and job desegregation. The School Organization program *is currently concerned
with authority-control structures, task structures, reward systems, and peer
group processes in schools. It has produced a large-scale study of the effects

, of open schools, has developed Student Team Learning Instructional processes
for teaching various subjects in elementary and secondary schools, and has
produced a computerized system for school-wide attendance monitoring. The
School Propcess and Career Development program is studying transitions from
high school to post secondary institutions and the role of schooling in the

. development of career plans and the actualization of labor market outcomes.

The Studies in Delinquency and School Environments program is examining

the interaction of school environments, sg¢hool experiences, and ,individual

characteristics in relatiéh to in-school and later-life delinquency. {

The Center also supports a Fellowships in Education Research program that
provides opportunities for talented young researchers to conduct and publish
significant research, and to encourage the participation of women and
// minorities in research on edqcatlon.
This report, prepared by the Studies in School Desegregation program, examines
the effects of cultural maintenance by Chicano families and students!on
psychological characteristics and college achievement of the students.

’
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* _Abstract

e o ar

Cultural maintenance has traditionally been perceived as an aberrant

phenomenon that discourages the sqc%oeconomic success of minority groups.

v
'

Yet, there is growing evidence that indiscriminate acculturation results

in adverse psychological and academic effects and that maintenance yields‘
& !

positive effects. An exﬁloratory survey was unaertaken in 1977 in which

-1,573 Chica;% college students from Texas pé:ﬁ}piﬁated Path analysis data

s G
LY .

reveal that high family Spanish usage yields both' negative direct effects

’
”

and positive indirect effects on the psychological- and aqh1evément character—

istics of offsﬁfing;~‘The negative effects are partially offset or sometimes

reversed when such homes promote the biligéualismiif children. However,
’3 {

- . 7 . P
it is an offspring's b@iingualism whichtig a morge consfétgnt and stronger

determiner in the productioq,of positive effects. - ’ ’ >

o b
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BILINGUALISM, CONFIDENCE, AND COLLEGE ACHIEVEMENT

~

o - ,  INTRODUCTION -,
. :

’
3

\ : . It is argued by many that in*a culturally plurallstic soc1ety S move-

f [P U VAR

~H~4L . —__ment toward the "nation-state," reinforcement systems are typically established

to coerce ethnically dissimilar communities to acculturate and becoée socio-
economically productive (Barth and’Noel, 1980; Gordon, 1964). Minority groﬁps
- ~ N Ca e

' that, for whatever reasons, resist inilusion are often perceived by culturally

. - ' - ) . <
. [

dominant’ (especially econoiically advantaged) society members as deviants and

- i 03 ! .
+ " _ their nonacculturation as largely self-imposed and a crucial determiner of

P

 their psychological alienation and socioeconomic deprivation (Ryan, 1971)

Al

. ) .
For example, the Chyjcano, the second largest minority groﬁp in the United

States, has maintained its linguistic, and other cultural characterlstlcs

»

‘\\\ 8bart€r and Segura, 1979; Grebler et al., 1970) Rggers (1971) and Coleman-
. (1966) have %ound-language maintenance émodg Chicanos associated with_le?s

¥ [ e N
. confident pgydhological charagteristics (lower self-esteem, locus of control,
: . - A v .
‘ and me;ivation) and it has also beernt linked with lower educatiogal success .o

°

. (Carter and Segura, 1979). ,Thus, many have concluded fhat any &nd all- \-

?

i
. ~
\\ : - manifestations of cultiral maintenance lead to negative effects. . - °

Otﬁer réseérchers have "argued that indiscriminate swcculturation can .
have damagang effects. Garcia (1980) has submitted that it £;'erréneousatomi
. * . e ' . "
believe that capi l%§tic societies prométe the togal inclusion of eco-
. I i - ‘
. ' nomically expioitZ: groups. ‘Members from such commun;t;es ofgen endure more
intiense pregsure to qualue.anéweradicate tﬁeir\cu%tur;l traigs; énd ’ '

.

,idealiZe,and adopt those of the culturally dominant population (Barth,

. . D
- - q'

- 1969). Negative psycholegical and &ocioeconomic outcomes result be-

* ' .
s

cause the required changgs are difficult to carry out, SOmg-deéree of .
" ‘ S N

¢ Id
o . \ .
Ly - . v
i, H .
’

"~ . AN . : ‘
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.

cultural mdintenance may be benegicial‘pqcause it minimizes the adverse
’ . - . . .
effects of total acculturation and increases the potential for achievement in
N g )
"both worlds” (Garcla, 1980). . .

-

Even though-research on bilingualism is still inconclusive; it has been ~
. p .

shown that Chicano pupils enrolled in bilingual education programs haye , ~

- . * . -
.+ . higher levéls of self-esteem (Firme, 1969; Del Buono, 1971), and achievement
N . v s

test scores (Proa, 1981; Garcia, 1974) tHan those, not enrolled in such

- programs. ‘Chiéano col&ege students from high $panish usage (or Spanish

. { - .
dominant) homes have deponstrated higher levels of self-esteem and achieve-

ment than those from less Spanish—spéaking families (Long and Padilla, 1971).

There is reason, therefore, to question the contentions of those who

-

see all forms of cultural maintenance as being socially aberrant and harm-

ful. This study examines the relative effects of family. and offspring cultural

’

maintenance upon offspring psychological characteristics and college achieve- |

ment. Because of the early-level nature of current rqseaf\h, it cannot be

assumed that either the home's or offspring's maintenance traits yield con-
. v N T -

sistently positive or negative effects on such offspring characteristics or

whether these impacts continue to be significant among cofi@ge studexté.
* -

. This study attempts to clarify these issues.

" METHOD

-

Samplé _L
Using the student directories from 13 colleges, the names of Spanish-:

surnamed pupils in each directory were first assigned unique consecutive

iden{ification nfmbers. After deciding on the total number of students to
/ =

select from é;c . stitu;ion,-rané%m numbers were drawn from a book of random

e\glts in order to select the number of students desired from each school,
*
A grand total of 3,000 Chicano.codlege students received questlonnaires As

many as five folleow-up mail contacts were made (including a second questionnaire))

’




! , \ -

5 ' v N ‘ N
!

\ - in order to encourage participation. Table 1 demonstrates that 1,573 4

L Chicano qulege students (or 52%) responded invthe* spring, 1977 survey.
’ ~ P ) s

. . .
H

. : \Table I About Here' .
. ‘. \ SR S— .

The "sample derived was cgmprised‘of roughly equal numbers of males
ana females. -Respondents,rénged from 17 to 62 years of age with the median

-
-

‘* age of 22. Abqut 42% came from home eommunities of less than 50,000 éeople,
53% from hometowns of 50,000 or more, Lnd 5% did not reveal their’'home commun-
Tq ' ities. The median years of education for mothers (of respondents) was 6.5

. .. 3nd 7.0 years for fathers. The median range of yearly income of tﬁe homes

' reared in ranged from $6,000 to’ $7,999. About 50% of respondents were lower

{ ¢lassmen (freshmen and sophomores), 35% upper clas$smen, 8% graduate-professional’

f

students, and the remainder did not identify their 4cademic ‘status.” Finally,

68% were full-time and 327% part-time students.

.

Measures

An exploratory multipurpose questionnaire was formulated which was 41

- +
' '

~7

pages in length and took about. an hour to complete. The specific measures

analyzed jin this study are described below: -

1. The home's income (INCOME): A question asked subjects (S's) to select

an income. range category from the 16 categories offered describing the total
\ w

. yearly income of their families when they, the respondents, were 16 yeafé of
* - .

.

age. A high score le) indicates high income.- \

~

« ' AY
\ 2. The home's Spanlsh usage (USAGE): A measurement.scale containing three

- v
items (each item offering six responses) asked S's to assess the percentage °
+ -

rangé of the time Spanish was spo&gn by particular,fi?ily.members——mother,
>

father, and siblings. A& high score (18) indicates high usage in the home .




[ .

sponses

3. Spanish flﬁency (FLUENCY): Asingle gquestion offeging_séyen re

asked S's to evaldate their dwn Sfanish fluency. A higﬁ score (7) indicates
high fluency. ) - ‘\ o
‘ 7 . K ' - ) . .

4, Self-Esteem (ESTEEM): A.scaie containing six Likert items 6each item \

“

\ offerihg sever responses) asked S's about their self-worth. ~ A high score

(42) indicates high self-esteem. 1 - Lo

.5. Educational and-income plans (PLANS): A scale containing three items

n o e . .
(each item having a dfff%%ént number of responses) asked S's to describe

-

< A .
3 their educational and income plans. A socioeconomic plans scale was desired

but the occupation question failed tests for internal consistency (described

in the statistical analyéis section) and so it was excluded. Because each ' ) ,

A \ .
item was eqqally weighted, scale totals ranged from 0.966 to 3,000 with the

¥ .

latter representing more ambitious plans.

- m‘
6. Assuredness of achieving plans (ASSURED): A scale containing three items

.

(each item offering six ;esponses) asked S's to describe how sure théy wére that

) they could achieve_the}r educational, occupational, and income plans. A * °

‘higlr score (18) indicates'high assuredness. ’ ) '

7. Locus of control KCONTROi): A-scale éontaining three items (;ach item
) . N

of fering seven réﬁponses) asked S's to assess how much control they felt they, -

had over their lives. A high score (21) indicates high locus of contfol

>(or nonfatalism). '

8. College grade poinﬁ avérage (GPA): A question asked S's to select a grade“

point average from a rahge of 12 presented. A high score (12) indicates a .

high grade point;average. b
It is hmpoft@nt to recognize that the FLUENCY variable is used here not
only as an indicatar of Spanish %luency, but also as a rough measure of'bilingual— \
- ism. There was veyy fittlé response variation to a question which akked sub—-

%

jects Eé evaluéte their English fluency: That question hqé a response scale .

L . ) 1 f)




1 4 - - - &
‘ , ‘ .
identical to that used in the FLUENCY item described qbove,‘although a high N

score (7) represented high English fluency. As might be expected of a Chicano

N college st®ent sample, most felt-thét they were very fluent in English
. . (mean = 6.5 and standard deviation = 0.969). Table 2 demonstrates that
responses to the FLUENCY question were more varied. Thus, these findings

demonstere that thépe was probably variation in the level of bilingualism

(3 v

émong responqents. : N .. . g
Experimental Hypothes?s
It was predicted that holding family income (INCOME) constant, high
family Spanish usage (USAGE) and/or high offspring Spanish fluency (éLqENCY)
will result in'higﬁer'offspriﬂg sélf—égteem (ESTEEM).‘éore ambitious socioeconomic
plans (?LANS), greater azfurednéss of achieving such plans“(ASSURED); greater
locus ok’control (CONTROL), and higﬁer grades in é;llegé QGéA), //
Statistié;l‘Analgsis @ . '§ ‘ "
An earlier vérsion QE ﬁhe quesgionnaire was pretested on a mail survey
; ple of 124 Chicano'college students nine months prior to ‘the final study.
‘ Flrs , thé frequency distrlbutiuns of qgsp;nses to questions (or items) in the

prestu y questlonnaire were exam¥\kd to make certain they had sufficient

*variation.

»
»

Second, the internal consistenc

of measurement scales was evaluated

¢ .o ’
by conducting factor analysis on the items of a given scale. In‘accordance

. .
) (1975), only those items loading at least at the .4 level with other same- .. ° .

. scale items were retained in tbe scale, actor analyses continued until it

¢

%

"make certain that surviving scale items &er

.

highly .correlated with each

» other and that they were related with nonscalg items in the same direction

* ~
1 - .
s
e .
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sy

——

I

LN
J

[,

/
+

and at a roughly similar level, :as suggested by Selltiz
. * . : 4 .

. /s . .
Kelley (1975): All of the statistidal tests carried odt in the prestudy were

{

et al.‘(l97?)-and

repeated when the final survey data was'collected to further 'guarantee intern-
ally consistent mgasurement scales. -~ ' - T

-

. : ) PP :
The final measurement scales were constructed by recoding the response

scales of some items so that a'high score always-represented a high value

of a given phenomenon. Scores were then summed with each item receiving equal
. ‘ »n

- i

weight. .To avoid penalizing respondents who did not answey one or more items

in a scale, the respective itep's mean value was assigned to an unanswered
- - -
| .

questilon. “ . -

*

R 4
Multiple regression dad% were ggnerated‘employing,;he technique’ proposed e

by'Duncan et al. (1972) and Alwin and Hauser (1975), so that the total, direct,

» »

and’indiréct effects of family Spanish usage and offspring Spanish fluency on
. . ~u
gffspriqg psychology, and/oE‘academic success could be studied. However, the -

approach was modified so’that both individual variable indirect effects

(typically analyzed\in path analysigj and item~Set indirect effects tould be

calculatéd, as desgribed by Alezander et al.. (1976) and Garcia (1980). Item-

set indirect effects are useful here in that they determine whether: antecedent
3 : N X
v ' 3 :
variables produce indilect effects on GPA via the set of psychological
. . * . ‘
variables, that is, via ESTEEM, PLANS, ASSURED and CONTROL as an aggregate

mediating variable. Finaily, even though there are.no established methods

- ' /’/ S,

for ascertaiping_the:significance leyéls of ingirect effects, it was decided

that indirect effects greaqer‘than:or equal to .04 wopld be given clos%£<

-

attention.

FINDINGS °

. Jd .

.

.- Tabfg 2 shows that problems with multico;liﬁfarity were likely to be

present but not overwhelming given the Pearson product moment correlations

- - 12

-112 ' ’




. A
v ' ' v ’/:f i N
§ '_ - " S ,
- Y : ' to 7 - ‘
¢ - 1Y . . . ! -
- " between USAGE and INCOME, and between USAGE and FLUENCY. Thus, high Spanish .
. N . , ., - - - ¢ N

usagéﬁfamilies uen4eq to havé lower yearly incomes dnd they also produckd /

! . ‘-nore'Spanish f}ueht children;' However, the magnitude of the afforementi-sed
correlaeions was far*from. nnity: S;condly: variaoles in each correiated :
" independent nariable pair tended to be correlated differently in terms f
nagnitude ahd/or direction\with common other variables. And'third, in other ) b
. . . .
.” .tests, each independent variable tehded to yieid path cbefficients in the same\ |

I

direction and roughly’similar intensity whether they were placed in the regression ,

equation by themselves or with one or both of ‘the other 1ndePendent variabIes

L . v The Rz's demonstrate that the model achieved only minimal EXplanatory*/ \ -
1 e ted N
' success’ with regard to ESTEEM, PLANS, ASSURED, and CONTROL, while greater
i . .

’ 1 success was achieved with respect tg GPA, and especiallﬁl!ELUEN . It is

’

<

i / -
unlikely that the low amount of variation explained in the former was to %

2 . ‘ . . LY '-\\ » N
an absence of response variation in the variables in the model (note the :
¥

% . R (%]

standard deviations) It is more probable that the unreliability of the var-

)
. iables (especially those with the lowest reliabilities which also had the .

-

lowest Rz's - ES?EEM, PLANS, ASSURED, and CONTROL) coupled-with the causal -,

insignificance of the independent variahles accounted for such results. ,

- [ 4

. .
v N »

Table 2 About Here J

~
i - -

)
A

@he'model was more effective, in athieving fts main goal of ascertajning -
the' causal roles USAGE and FLUENCY. Not surprisingly, Table 3 shows that

the largest effect yielded: in the nodei was that'made‘on FLUENCY by USAGE.

.

> S
L ‘fam g
’ Thus, the more a family‘was reported to speak Spanish, the more fluent off-~

'éé“*\ spring assessed themselves to be in Spanish., The home 1is the most important
- -% - ’y . .
& T agent“@!ﬁiocializatio% in the linguistic Aevelopment of children and the :

results of this study support this.

~ -
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Table 3 About Here °

i

, UﬁAGE y&elded consistently negative directqeffects and positlve 1nd1rect

‘effects on the remdining dependent variables. The negative direct eff?cts
AP ’-
demonstrate that high Spanish usa§e homes adVersely affected .an offsgrlng s
. N . . .

level of selfwesteem, sotiqeconomic plans, assuredness of achiev1ng such

~
»

plaps, and locus of control; while no effect was produced on an offspring's grade

point average. Such,iﬁpacts occurred probably because most\high Spanish
- P ~

usage families were not bilingual, but largely Spanish monolinghal in nature’
(which is what a high score dn the USAGE scale actually measured).

Future research may in fact demonstrate that high family Spanish usage

produces such impacts because of adverse forces originating both from outside
and within the home. Families that maintain their native tongue prcébably face

greater accuhturative pPressure and gsocioceconomic discrimination and an off-
1*4.7& , - BN
spring‘§ level of confidence may b% negatively affected. In response to such

social pressures,dgpanish dominant families may stress the total maintenance

of the cultuge, anﬁythis may cause bilingual .children difficulty in resolving
L] P'; s
. e . A
the apparent conflict between the wishes of ‘the home and @heir linguistic

-

identity. gagwever, at this point, these explanations are highly speculative.
USAGE did not yield a significant direct effect.on GPA probably because

it is not reasonable to expect very.many home characteristics to directly
)

affect an offspring's achievement in college- (also note the insignificants
A .
direct effect o% INCOME dpon GPA). At such a high level of education, many

s

students are largely independemt of fam;liai control. It is more likely

that the characteristics of a home would, at best, produce significant indirect -
4 . . v A .
effects via some offspring characteristics (e.g. bilingualism, social psycholog-

ical traits, etc.) because the latter would be more immediate determiners of

i
14

. ’ {
academic succesg! Thus, traits originally formed in thé home might affect

14




,

.characteristiés.

certain offspring behaviors, when a young adult is on his own, but 1t will‘be

. . . : vt LN )
the offspring's characteristics that will mediate the effects of the home.
v . . { - ‘

The positive'indiréct effects of USAGE via FLUENCY on all‘of the dependent

uariables in the model confirm the hmportance of the intervening role of

-

offspring characterist1cs In traﬁsmitting the effects of the homeq, These ,

- ¢
.

effedts reveal that when Spanish dominant homes enhanced the Spénish fluency
"‘?"; s

of children, the offspring develepgd'higher levels,of self-esteem, more

-~ A

.

ambitious socioeconomic plans, greater assuredness\of achieving "such plans,

.

greater locus of control, and better grades in school.

I4

In light Jf the negative direct effects analyzed previously, it ought

to be all the more apparent:that the Spagish dominant home can have both
adverse and affirmative effects on its children. Such homes neFatively

affect the psychological traits of offspring directly, but the positive

-

indirect effects'suggest that when the bilingualism of children is enhanced}

’ . € N
the bilingualism will in turn lead to positive psychological and academic

» 7,

4

* .

.
-

Nevertheless, the total effects yielded by USAGE reveal that the overall

7

impacts on four out of five of the dependent variables were negative. Such
(J t . ’O
effects occurred because the absolute value of a given negative impact was

greater than that of the positive indirect effect in each case. Thus, the
effect‘of the home's Spanish dominance @as,slightly negative in the long run
with respect to most of the offspring traits included in the model.

B The importance_of FLUENCY as a positive intervening-event is particularly
evident in the contrzgting significant indirect effects of USAGE on'GPA. -
According'to the indirect effect via FLUENCY, if high Spanish usage hpmes

+

enhanced the Spanish fluency of offspring, then higher grade point averages

.resulted. However, the naegative item-set indirect effect via pSychology
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demonstrates that high Spanish usage homes could not alone enﬁgnce the overall

confidence,wand aswa,reSult, the achieugment of offspring without first piomot—

.

in§ theESpanish fluency of offspring. » / o
; Table 3 also shows that, in contrast to USAGE, FLUENCY yielded consistently

positive aﬁd usually significant total, direct, and/or indirect effects on the *
v ‘ !

dependent varfab;es: Specifically, the positive direct effects demonstrate

. that, as expected, subjects who -were more fluent inh Spanish developed higher
5 " ok £ N A
® . - | e
levels of self-esteem, more ambitious socioeconomic plans, greater assuredness

3 - »

_of .accomplisling such plans, greater locus of control, and higher grades in

Q

COiiege. "

These findings further underscore the importance of the offspring's biling-
uqliém'as ‘the most-essential determiner in the psychological development and
academic success of offspring. As 'speculated earlier, bilingualism might not

'onlyagio tegguccessful interaction in "both worlds," it may also be an indica- '

LIS e BT
t,! T
tipn of a greater respect for one's cultural identity, and this coyld result

- in greater self-confidence. And as alluded to earlier, the greater magnitude,
N v‘g ' , -
consistency, and- interpretability of the causal impacts of FLUENCY may be due

- i

> . e

to the more immediate causal role of an of fspring's own cultural characteristics

in.adulthood.

*

" The Ebtal,effect of FLUENCY on GPA demOnstratéé that the sum of the compon-

\ . .
ent?i;fects (direct and indirect) was strong and positive. The signifi¥ant

»

affirmative direct effect reveals that subjects who were more fluent in Spanish

- ear&gd\higher gfades, even after important personality characteristics were

® . *

taken into account., Even though this relationship is in the preéicted'direction,

ES

its statistical significance’was, admittedly, not actually expected. It was

felt- that FLUENCY, would only yield significant indirect effects on’ GPA via

psychology (via individual variables and/or via the item-set) because iﬁ“ﬂés

predicted that Spanish fluency would have only direct psychological advantages

~

| 16
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ard that. the latter would finally enhance achievement.
I4 light of the direct effect, hdwgvef, it may be speculated that Spanish

6 - 7 .

fRuency may have some unanticipated direct and unﬁediated educational advantages.

t

,Spme bilingual e@ucation advocates have argued, for example, that Spanish lan-

% 3

guage ability promotes the learning of English. Further, it is possible

[ !/ N . ' 'S
’fhat Hav;ng communicative skills and experiences in two ethnic communities
-~ ¢ > \

increases the amount of knowledgeilearned and that this greater knowledge is
> - * *

applied in school.

Figure 1l‘shows tha; FLUENCY did not‘?ieid any individual-variable indirect
§ .

effgcts 8n GPA via any of the psychological variables because none of dirfect
effects involved were of sufficie;t magnitude. ;t is interesting, however,

that FLUENCY yiélded ;'significant item-set indirect effect via-the psycholog-
-ical variable aggregate (examine Tablé 3). IQBS, ah*offgb;ipg's Spanish fluyency \
led to highéi grades oniy if fluency promoted a subject's overall confidence
rather than just a specific psychological characteristic. It may be that

.each individual .psychological grait is too limited and insign;ficant a part

of the general seff—éonfidence of subjects for each‘to be involved in mediatiﬂg

%

- -~
significant effects oft this particular nature.

Figure 1 About Here

. Findings ‘not centgg%gto this study were consistent with those of other
: .

studies. For example, INCOME was negatively related with USAGE and FLUENCY,

positively related with PLANS and ASSURED, and INCOME also yielded positive
L. , i o -
indirect effects on GPA via PLANS and psychology.  Further; all of the psycholog-

ical variableé produced statistically significant positive effects on GPA.

{
CONCLUSION .

-

-

‘

_Analysis of data from a 1977 mail survey of Chicanc college students from

3

'.Texas has shown :that high family Spanish usage yields both negative direct

c o 17
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on the psychological and academic sugcess

effects and positive indirect effects
[N ] <

’ ¢

characteristics of offspring. It appears that negative effects are partially

Cl
- - . . . N . @
off{set or sometimes reversed when Such homes promote the Spanish flueno% of

. . N

children. Thus, a Spanish dominant home cannot be expected to yield m@ﬂy posi-

tive effects if it does notopromote the bilingualism of offspring which is the
most essential ingredient' in allowing the home to manifest affirmative traits
t

. : - S .
in children. However, it is the bi}ingualism of offspring that 1s the most

important determiner in the production of more self—coﬁfideyt.and academically
(/ -
o . . -
successful characteristics in children. y

13

Although tﬂe results were apalyied from the standpoint of Spanish-speak-

"ing homes and offspring, the findings alsé lead “to conclusions about English-

I . ' ) .
speaking counterparts. English-dominant Chicano families may also yield an in-
tricate array of impacts on, the'psychological and achievemeﬁt.characteristics

; . . ﬂ . . F) . .
of offspring. “The data suggest, however, that in comparison to’bilinguglism,

English monolingualism producgs more and lérger negative effects. Above all,
it may be the'non—Spanish fluency characteristics of such offspring which are

the mare immediate and stronger determiners of the less desirable psychological

= -

and academic traits which come about.

In general, the findings suggest that the role of a‘family's linguistic

%

socialization in the psychological and academic devélopment of children is a.

N -

very complex one. The varied effects may be an indication of just how "mar-
1 ! ) J

* ginal" the Chicano family really is in American society. That is, perhaps it

is becausg there are push-pull forces toward aqeulturation and cultural main-
tenance originating bogh from outside and within the Chicano community that
fagiiies yield such digfrepant effects.  This does not mean that there is
some inherent flaw in the Chicano family. Rather, the éffects ﬁay be an

indication of how such families are attempting to adjust to clashing social

forcei within a plurafistic and often hostile society.

a
.
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To @an extelg, it is surprising that such familj/gnd offspring.cultural

characteristics continue to be as important as they are among college-agé
students. Previous rqyearrh has tended to focus on the roles of such variables

1
A > Y

prrLd
-

among younger cohorts, especaally within the context of séhool settings
(Lopez, 1976). Too many investigator§ have erroneously presgmed that "prob-
lems" in cultural identity are Bupposedly totally or largely re;olved before ' \
adulthood, especially among the socioeconomically mobile who are thought to
be survivors of an earlier cultural seléction process (Lopez, 1976).
Investigators have probably uqdenestiméted the continuing importance of
cultural variables among Chicano adults. Some.authorities have argued that
as socioeconomically mobile minority %ndividuals venture beyond the security
of the ethnic/raéial communitf and family, there is often an increased rath
than decreased need to maingéin sugh ties (Pfeifer and Sedlacek, 1974; Lopez,

1970). Further, it is also possiblé that such individuals may face more potent

. >

-
s .
forms of discrimination (than less mobile ethnic group wmembers) because .the
g . ) o

[
- -

successful minority group subject represents a greater ‘economic and political

threat to the status quo. Such forces may also_encouragé the miantenance of A

community and primary group Support systems.
. -3

An impértant_qualification must be made that it is not correct, given-

the findings of the study, to view any and all manifestations of non-bicultur-

- alism wh;ther in the home and/or offspring, as inevitable determiners of degen-
erated psichological.and'académic outcomes. Certainly, the sample of less
bicultural college qudents surveyed in this investigation have déﬁonsfratéd
that they had sufficient levels of confidence’and educational skiils to have

. ' 4,
survived public school and push—puil forces which were probably s;rongef earlier
on-—and'inevitébly "attend" college'(an achievement' in and of itself which

only very few Chicanos have been able to accomplish). All that_has\been argued -

in this study is that, comparatively speaking, biculturalism will have more

\ .

ERIC | 13 o




¢ . beneficibdl effects. ‘ “ v s
f‘ ) jrlgeneral, this study has shown that éultural maintenance probably contin- o
o L
% - ) ues to have noteworthy effects,among .Chicano college studénts. Subfequent in-
v ‘. vestigations may find that'maiﬂtenance yields similar effects among other groups )

of adults within this population. However, it is also likgiy that studies of

o v : educatiénally mobile Chicano adults (such as this one) might ‘inherently' limit

-

! the amount of variation and interrelationships among the types of phenomena

. . <
. investigated in this exploratory study. Research oﬁ younger cohorts may '

. .

yield different results. . coe
- . .
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Table 1! The Number of Chicano College Students Who Received
Questionnaires and Ketur?ed Them at Each Participating Insti-
* tution, Spring 1977. .

- ) L’ W

No. _ No. %

Sent Returned Return
[ . ;

College or University

Juarez-Lincoln University
Austin, San Antonio, and Valley branches . . . . . . 116 65 55

Our Lady of the Lake College .
8an Antonio, Texas . ..v v « + o .+ . . A Y 101 .58

_Pan American University . )
Edinburg, Texas « « « « o« + o « o« « 4 R Y1 103 58

San Antonic College
San Antonio, Texas . « « « « o6 ¢ v v 4 4 4. . 400 45

Southwest Texas Junior College
Uvalde, Texas . . . . . . « « . . e e e . 454 3 52

South West Texas State University
San Marcos, Texas_ . . « « v o« o o+ s+ o o o o » » o 175 46

St. Mary's University ,
San Antonio, Texas . . « « « + + 4 v e 0w e . . 175 59

Texas A & 1 University

Kingsville, Texas . . «. « « « « o v v v o v o o & 250 52
Texas Southmost College )
Brownsvillé, Texas . . . . R D ¥ - 40
Trinity Universit} .

San Antonio, Texas . « . « « « & .. . . . Wo. . 200 59

University of Texas at Austin
Austin, Texas « « « « « ¢« « ¢« o« e v o« .« . .1 405 46

University of 'Texas at San Antonio
«San Antonio, Texas . . . . . . . . . e« o« e . . 250 56

Yale University* ) .
New Haven, Connecticut e e C e e 68

Returned anonymously . .

Total .

* . ' s L3
Only Chicaho college students from Texas were sent questionnaires
at this out-of-state institution. . .

» 0 r
4 . i~ J
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’Kable 2: Intgﬁcorrelations, Explained Variation (R?"s), Means, Standard Deviations, and Reliabilities for ,
-, . the Variables Entered into the Bilinglalism Model: Chicano College Students of Texas, ° .
. Spring, 1977. ‘

- .

USAGE + INCOME . FLUENCY ESTEEM PLANS . ASSURED CONTROL GPA .
. N L4 ' . o .
INCOME ‘' -.418 ) .
FLUENCY 549, -.286
ESTEEM .018/ -.023  * .093 e - R
4 . ' )
PLANS -.156 <242 -.014 .135
ASSURED  ° <.079 . .079 028 . .235 . 281 \ ‘ : :
]
CONTROL - ~-.154 .090 .000 .220 .303 .193
GPA -.034 .042 .058 141 .291 .215 171 - ®
2. . J .
R =T - .306 .011 .072 .017. .036 .118 3
Mean ' 12.600 . 4.789 - .  5.410 35.240 2.032 15.400 12.825° 10.062 ~
Std. Dev: 4.193 2.854 Y1744 6.378 <345 2.450 4.988 . 2,772 $
‘ *k R * *k *k *k *k *
’ Reliability .856 <964 .939 <745 , +696 .786 ~656 .940
* - . .
Test-retest reliability estimates (Pearson cor'relations) derived from a sample of Chicano college
students (N=31). ‘ . . ’ ) ) 25 *
™ * . ’
24_ *Cronbach's alpha coefficient of internal reliability for a measurement scale. ¢!
. ‘ y p
’ ~ .




Table 3: Interpretations of Effects in. a Model of Bilingualism
Chitano College Students of Texas, Spring, 1977
. h

.

.

r
[

Dependent Indgpendent<' Total Direct ' Indirect Effect via
Yariable _ Variables Effect Effect - » FLUENCY RBsychology

X

FLUENCY USAGE : 521 ¥
INCOME o L -.069
13
ESTEEM  USAGE ©.007  -.056% - .063
INCOME ~020 - .012 -.032

*
FLUENCY, , 1207 T

4

+

USAGE > -.066% -.1297 " 063
INCOME ° .« .215 .223 -.008
FLUENCY L120%** -
USAGE . - -.056% - }12*** .056
INCOME .055%  063**  -.008

FLUENCY b 107%** -

i %
CONTROL USAGE —.142%%* -)607 A 065 -
. INCOME .031 .039 -.008
FLUENCY L125%**
X

USAGE -.019 -.022" .059
INCOME .034 -.019 . 000
FLUENCY J113%**  os0*

ESTEEM ' L 051 ¥**

PLANS TV Yo
ASSURED : L112%%*

CONTROL | .070™ ™
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Figure 1: A Path Model of Bilingqg-lism; Chicano College Students of Texas, Spring, 1977.:
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